












attempted	 to	 identify	 trainees’	appraisals	of	 tasks	along	 the	dimensions	of	pleasantness,	goal	
congruence,	 and	 coping	 potential	 in	 Turkish	 pre-service	 teacher	 education.	 The	 aim	was	 to	
identify	 possible	 task	 appraisal	 styles	 of	 learning	 tasks	 in	methodology	 input	 enriched	with	













(appraisal	 styles)	 ortaya	 çıkarmaktır.	 Yapılan	 çalışmadaki	 etkinlikler,	 öğretmen	 adaylarının	
özel	 öğretim	 yöntemleri	 dersinde	 	 katıldıkları	 ve	 Nöro	 Linguistik	 Programlama	 (NLP)	
disiplininden	aktarılan	teknik,	strateji	ve	teorilerle	zenginleştirilmiş		etkinliklerdir.		Yöntem	ve	
zaman	kıyaslaması	yapılarak,	üç	yılı	kapsayan	bir	sürede	içinde	toplanan	veriler,		423	öğretmen	
adayından	 anket	 ve	 6	 eğitmenden	mülakat	 yoluyla	 elde	 edilmiştir.	 Sonuçlar,	 değerlendirme	
stilleri	açısından	yararlılık,	kullanışlılık	ve	zevk	alma	kriterlerini	ortaya	çıkarmıştır.	Çalışmada,	
bu	3	kriterden	yola	çıkarak	öğrenmede	bilişsel	etkinlik	değerlendirme	ölçeği	önerilmektedir.
















change	 is	“subject	 to	a	 complex	process	of	 interpretation	and	 reinterpretation	by	 the	 teachers	







interpretations	 or	 appraisals	 of	 the	 current	 situation.	 These	 appraisals	 will	 inevitably	 be	
subjective	and	affective	 interpretations	of	 the	truth.	And	yet,	 it	 is	also	possible	for	 individuals	
to	 display	 consistent	 patterns	 of	 appraisals	 along	 emotionally	 relevant	 criteria	 and	 develop	
consistent	appraisal	styles	(Scherer,	2009).	An	understanding	of	appraisal	styles	can	be	a	great	
aid	 in	 illuminating	 “any	 discrepancies	 between	 the	 current	 and	 the	 desired	 state	 of	 learning	









the	Department	 of	English	Language	Teaching	 (ELT)	 offers	 additional	methodology	 input	 on	
theoretical	 principles,	 concepts,	 models	 and	 techniques	 taken	 from	 the	 discipline	 of	 Neuro	
Linguistic	Programming	(NLP).	
Cited	as	one	of	the	alternative	approaches	and	methods	in	language	teaching	(LAT),	NLP	











models,	 techniques,	 the	 implications	 for	 teaching	English,	 stories,	 	 visualization	 and	 learning	
quizzes	(Craft,	2001;	Gawain,	1995;	Revell	and	Norman,	1997).	
As	 this	 additional	 methodology	 input	 delivered	 to	 trainees	 at	 Gazi	 University	 is	 quite	





appraisal	 styles	 among	 learners	much	 like	 the	 learning	 styles	 identified	 in	ELT	and	 language	
teaching.	 It	 attempts	 to	 build	 an	 argument	 emanating	 from	 the	 notion	 of	 cognitive	 stimulus	




volitional	 resources	and	 the	 full	 range	of	abilities	specific	 to	and	applied	by	 the	 individual	as	
a	 social	 agent”	 (ibid:	 14).	Taking	 input	 tasks	as	 stimulus	events,	 the	present	 study	sets	out	 to	
investigate	trainees’	cognitive	appraisals	of	tasks	along	emotionally	relevant	dimensions	which	






This	 study	argues	 that	 task	appraisal	 styles	 can	be	 investigated	along	 the	dimensions	of	
pleasantness,	 goal	 congruence	 and	 coping	 potential.	 Exploring	 appraisals	 of	 “pleasantness”	
with	a	 focus	on	 the	emotion	of	 liking	can	 inform	us	about	whether	 tasks,	as	 stimulus	events,	





































of	 an	 encounter,	 a	 positive	 emotion	 like	 happiness	 or	 love	may	be	present	 if	 the	 appraisal	 is	
perceived	as	beneficial	or	a	negative	emotion	like	fear	or	anger	if	the	appraisal	is	considered	as	
harmful	(Tong,	2006).	
In	 terms	of	 research	directions,	positive	 emotions	have	been	neglected	and	undervalued	
as	can	be	observed	by	the	amount	of	research	publications	on	negative	emotions,	for	example,	
fear	 and	anger	 (See	 for	 example	Hazebroek,	Howells,	 and	Day,	 2001).	 Positive	 emotions	may	
not	necessarily	lead	to	action	readiness;	nonetheless,	increasing	evidence	indicates	that	positive	
affect	is	conducive	to	cognitive	activity		such	as creativity	and	problem-solving	(Isen,	2004)	and	






emotionally	 relevant	 dimensions	 and the	 criteria	 around	which	 these	 dimensions	 have	 been 
conceptualized.	Although	appraisals	are	said	to	be	subjective	and	affective	interpretations	of	the	
truth,	it	is	possible	for	individuals	to	display	consistent	patterns	of	negative	and	positive	cognitive	





















Another	 research	perspective	 relates	 to	 the	different	 aspects	 of	 emotional	 experiences	 of	


















Emotional	dimensions	 in	LAT	have	been	addressed	within	 the	general	 theme	of	“affect”	
(Arnold	and	Brown,	2000:	1),	unlike	 in	emotion	 theory	where	emotion,	 feeling	and	mood	are	
differentiated	 (Damasio,	 2000).	A	 good	deal	 of	 research	 on	personality	 factors	 has	 been	done	
independently	of	 appraisal	 research	 (See	 for	 example	Bailey,	Onwuegbuzie,	 and	Daley,	 2003).	








learning	 in	 their	 own	 classes	 (Aydın	 et	 al	 2009)	 and	 that	 learners	 express	 enjoyment	 when	
engaged	 in	constructivist	 learning	environments	and	can	participate	more	willingly	 (Erdamar	
and	Demirel,	2008).		
















were	 interviewed	 in-depth	 for	 their	 opinions,	 based	 on	 the	 same	 issues	 investigated	 in	 the	





















The	statements	on	 the	questionnaire	 for	appraisals	of	pleasantness,	goal	 congruence	and	
coping	potential	were	adapted	from	the	“International	Survey	on	Emotion	and	Antecedents	and	









The	 Likert	 scale	 questions	 in	 the	 questionnaire	 were	 analyzed	 in	 terms	 of	 percentages.	
Negative	appraisals	were	elicited	by	a	 three-step	analysis:	 (a)	bringing	together	 the	choices	of	
not	at	all	and	little	from	among	the	responses	to	question	1;	(b)	comparing	the	responses	to	the	









appraisals	 of	 tasks	 along	 the	 dimension	 of	 pleasantness	 with	 	 criteria	 for	 these	 appraisals.	































































































students	may	not	understand	 them	which	 in	 turn	“may	 lead	 to	 ignoring	 the	authority	of	 the	
teacher”.	 It	may	also	be	 the	 case	 that	 trainees	may	not	 feel	 competent	 enough	 to	use	models	
and	some	 implications	 in	 their	 teaching	 (S2	and	S3)	 for	 similar	 reasons:	problems	anticipated	
in	teaching,	for	example,	existing	traditional	models	of	teaching	and	learning	in	public	schools,	
overcrowded	classes,	lack	of	time	and	space	in	the	curriculum.		Trainers	feel	that	core	concepts	









are	varied.	S1	 thought	 that	 it	was	“difficult	 to	do	a	presentation	 in	 front	of	an	audience”	and	
stated	that	they	“felt	nervous”	unlike	trainers,	who	thought	that	presentations	were	challenging.	



















































































is	 a	 possibility,	 doing	 further	 related	 reading is not	 a	 coping	 option	 if	 they	do	not	 feel	 interested	
or	have	the	time.	The	issue	of	 interest	seems	like	an	antithesis	to	the	appraisals	of	boring	and	
connected	to	enjoyment.	
Thus,	 in	 view	of	 the	 appraisals	 investigated	 in	 this	 study,	 it	 can	 be	 argued	 that	 there	 is	


















boring not	applicable not	useful useful applicable enjoyable	












This	 study	 has	 attempted	 to	 take	 a	 step	 towards	 understanding	 the	 complexity	 and	
interconnectedness	of	cognition	and	emotion	at	the	interface	of	appraisals.	Further	research	could	
shed	 light	 into	appraisal	 styles	of	 learners	 in	different	 situated	contexts,	not	only	 for	 learners	













	 In	 conclusion,	 this	 study has	 attempted	 to	 make	 a	 case	 for	 emotional	 appraisals	 of	
cognitive	 input	 in	 terms	of	 tasks	 in	 learning to	 teach and	has	hopefully	 justified	 the	need	 for	
further	attention,	care	and	research	that	can	help	us	to	understand	the	logic	behind	appraisals	
in	greater	depth.	As	educators	of	PTE	programs,	the	ultimate	challenge	facing	us	is	finding	the	
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